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One of the oldest, if not the oldest, instru-
mental organizations in the public schools is the 
orchestra. The literature available for orchestra is 
very voluminous and extensive as well a.s being of the 
highest caliber. It is a weakness of our music education 
system that so few schools maintain an organization 
that can utilize this vast treasure of fine music. 
Many instrumental music teachers will admit 
freely that orchestras have an important part in the 
school music program. The absence of orchestras in the 
smaller schools is made very evident from a close ex-
amination of the Illinois School Directory which lists 
orchestra teachers only for the large schools and only 
a few of these. 
It is the writer's contention that string 
instruction and orchestras should and could be main-
tained in many of these smaller schools. It is the 
purpose of this paper to show some of the problems of 
organizing, creating and maintaining interest in 
orchestras in these smaller schools. 
Some of these problems are: lack of interest 
on the part of the instrumental music teacher, 
V 
inadequate preparation by these teachers, lack of 
teacher time, and difficulty of scheduling. 
Several proposals as to how to resolve some of 
these problems will be enumerated and discussed. 
Examples of such solutions are the use of the c1Bss 
method and the use of a string ensemble in oertain cases 
in which a :full orchestra seems impossible. 
Some resolutions of the schedule and teacher-
time conflict will be discussed along with the assistance 
available from universities in the area. Methods of 
recruiting and publicity to aid the director are listed. 
This author's questionnaire will be tabulated 
and perused for a summation to the problem of the lack 
of string programs in the smaller high schools in the 
area comprising the schools within a radius of approx-
imately sixty miles distance from Eastern Illinois 
University at Charleston, Illinois. 
CHAPTER I 
VALUES OF THE SCHOOL ORCHESTRA 
According to Karl Gehrkens, a recognized. 
authority in all phases of music eductition: 
The strings had established themselves 
as the foundation of the symphony orchestra 
as far back ae the opening of the 17th 
century. And with good reason. They are 
superior to any other orchestral group in 
compass, in velocity of execution, and in 
the smallness of their demands upon a 
player's endurance. ·For sheer beauty and 
variety of tonal color they remain unsur-
passed. l 
It is a small wonder, then, that the present-day 
music educators, and the stringed instrument in-
structors in particular, feel that the present 
as well as future genera.tions should be acquainted 
with orchestral sounds, both in a listening capacity 
and in a participating capacity. 
Cultural Value 
One of the most importa.nt functions of education 
is the preservation of our cultural heritage. Through 
education, the present generation can know what has 
transpired in past centuries, and knowing this, can 
l 
Gehrkens, Karl Wilson, Music in The Junior Hign 
School, c.c. Birchard & Co., Boston, 1936, Chap. 10, p.240. 
2 
then forge ahead and make its own contribution to 
succeeding generations. The process is a cumulative one. 
Since music has been a part of every culture for 
generations, it must have a unique function and there-
fore be worthy of survival and worthy to become a part 
of the culture of future generations. Music, especially 
orchestral music, represents the feelings and thoughts 
of cultured people of all generations. 
The great tonal quality and the versatility of' 
the string section of the orchestra cannot be replaced 
by the use of any other instruments, no matter how 
versatile they themselves may be. The soaring triumphs 
of the violins in the finales of some of the most im-
portant symphonies can be used as examples. Students 
participating in orchestral programs receive, a.s well 
as give to their audiences, an uplifting of the spirit, 
an aural education to the beauty of sound, and a feeling 
of a great accomplishment that no other musical organi-
zation can produce. 
Gerald Doty states, 11 Importance of' the orchestra 
lies in the fact that it plays the most profound and 
2 
significant music." Most of' the world's great com-
posers have written their best music for the medium of 
2 
Doty, Gerald H., "Interesting String Majors in 
Music Education", MENC Bulletin, Vol. v. 
3 
the orchestra, and the strings in the orchestra carry 
the music to perfection. They can interpret the 
orchestral music more meaningfully since the music was 
originally written for the stringed instruments. 
Cultural education oons1sts at least in part in 
the development of discrimination, not only in the area 
of the fine arts, but in everyday living. Discrimination 
and taste may be exercised in connection with all ex-
perience; however, the arts lend themselves particularly 
to aesthetic activity. 
Hazel Morgan finds tha.t "The orchestra, if it 
be a good one, contributes greatly to the musical culture 
of a school and comm.unity." 3 The value of discrimina.te 
comparison, in considering the richness of the literature 
that has been written for the orchestra leads to a re-
finement of expression, not only in the performance of 
the music, but in intelligent discussions connected with 
other subjects in the curriculum. This leads the student 
to the realization that there is a much broader and 
richer area of learning facing him in the future, an 
area in which he can more fully express himself. 
One of the most important functions of music is 
the development of the aesthetic response. Aesthetic 
3 
Mor~an, Hazel Nohavec, (ed.) "Music Eiucation 
Source Book, MENC, Chicago, 1949. 
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enjoyment arises in a higher sphere of life. This is 
the sphere of enhanced living, of heightened consciousness, 
due to higher integration of the organic processes~ 
Music may be used as an emotional outlet. 
Music is capable of creating a general atmosphere of 
emotion; and because there is nothing definite or 
exclusive in this atmosphere, it Will make it all the 
more accessible to the listener. The orchestra can 
produce a moving and deep emotional release, both to 
the player and to the listener, by reason of the great 
flexibility of sound that can be produced. Therefore, 
the greater possibility of feeling and emotion can be 
instilled in the interpretation of the written notes. 
Markwood Holmes believes: 
The string repertoire is a repertoire of 
maturity, and the string student has more 
good music available to him on the way to 
maturity than in any other field of musical 
endeavor, excepting piano and singing. 4 
The preservation of our cultural heritage, the 
greater tonal quality, the versatility, the higher 
level of performance reached by the performer, the 
aesthetic and emotional responses, all point to the 
orchestra• s ability to contribute to the student a 
4 
Holmes, Markwood, "Why Have A String Program?",' , 
Ma.sic F.ducators National Conference, Washington, D.C., 1957~ 
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considerably richer concept of music. 
Educational Value 
The importance of the music program, including 
orchestras, small string ensembles, and stringed instru-
ment instruction, as a part of our educationa.l system, 
lies in what it can contribute toward the development 
of the individual that no other subject does or can do. 
Small schools can have the privilege of hearing 
the world's greatest music played in their presence, 
and the opportunity to learn of our cultural and 
musical heritage. It is possible for a school of any 
size to ha.ve stringed instrument instruction, and the 
medium of the smaller ensembles through which to express 
themselves, even though the population of the school 
precludes the forming and maintBining of a full orchestra. 
Educators a.nd administrators at first were some-
what hesitant in accepting the educational values of 
school orchestras. They had always been considered 
extra-curricular as well as noisy and expensive. There 
were a few pioneer teachers, however, who improved the 
stringed instrument organizations to the point to which 
they were accepted by most progressive educators for the 
real values connected with them -- not only educational, 
but musical and social as well. The orchestra can make 
6 
a definite contribution to the life or the student, the 
school, and the community. 
Gilbert Waller, when he posed the question, 
"When is the school orchestra or educational value?" gave 
the planners or a well-rounded music program in the 
smaller schools some objectives to ponder which even-
tually weighed their decisions in favor of both; 
(1) incorporation of the music program into the school 
system, and (2) the inclusion of string instruction and 
orchestras 1n the music program. Mr. Waller explains 
his question of objectives as follows: 
If an orchestra. is to be of value edu-
cationally, it seems that at least three 
things are essential. These indispensables 
are performance skills, literature, and 
musical leadership •••• Whenever we find per-
formance skills taught well, literature 
chosen wisely, and competent leadership i~ 
evidence, we are almost certain to find an 
enthusiasm for orchestra among the children. 
Training of this type leads to a general 
musical culture. Are these not the edu-
cational objectives we seek? 5 
Mr. C.F. Nagro says, "Many educators agree 
that a school system that finds it possible to develop 
and maintain a band, can also develop and ma.intain an 
orchestra." 6 Furthering this idea of having stringed 
5 
Waller, Gilbert R., ''When is The School Orchestra 
or Efl.ucational Value?", Instrumentalist, September, 1954. 
6 
Nagro, C.F., "String Music in The ElementRry . 
School", Illinois Efl.ucation Association, November, 1957 •. 
7 
instrument instruction and orchestras accepted. as an 
important part of the whole school curriculum, as well 
as the music programs, stringed instrument instructors 
have formed associations such as The American String 
Teachers' Association and the MENC String Instruction 
Committee. These string teachers have influenced the 
thinking, ideas, and viewpoint of many administrators 
who now agree that the school orchestra leaders have 
a very definite influence on the welfare and advance-
ment of instrumental music in the community. Many 
schools have stringed instrument instruction programs. 
Mr. Markwood Holmes says: 
Administrators a.re convinced. it is a 
broad and well-balanced music program of real 
educational value. Every child is given a 
chance to participate. The community takes 
pride in the orchestra. Large ensemble playing 
gives a thrill to experience, a spirit of 
cooperation and fair play, and an alert and 
sensitive attitude is developed. 7 
Integration And Correlation 
Orchestras can affect a better balance in the 
school program. Orchestras and stringed instruments, 
used to balance the music department, are an important 
means for making many more opportunities for integration" 
7 
Holmes, Markwood, "The Importance of Strings 
in Music Education",~, Washington, D.C., 1957, Vol. I. 
8 
and correlation of music with the whole of the school 
curriculum. 
Strings lead to better correlation of the music 
program in the smaller high schools. Some of the sub-
jects in the curriculum which lend themselves most 
readily to·a correlation with the music program are 
art, literature, and drama, all of which the smaller 
high schools are likely to have. Many descriptive 
pieces of music have been composed in connection with 
works of art, and the words of ma.ny poems and short 
stories have been set to instrumental music to em-
phasize the beauty of the words. Opera, drama adapted 
to the medium of music, long has been a mainstay of our 
culture. The music department works with the drama 
and English departments to complete the presentations 
of school plays and light operas. 
A stringed instrument instruction program is 
all that is necessary to balance the music department 
of many of our fine schools. When the music education 
program is e. sincere one, there is a sense of necessity 
that orchestra activities be included "to provide a 
sense of balance necessary to give the students a. broad, 
comprehensive experience in music." 8 It can give more 
8 
Nagro, C.F., .212.• ~., November, 1957. 
9 
meaning, not only to its own program and music played, 
but to the band and choral programs. Alone, each is 
limited while together they round out the instrumental 
program. The band, choral, and orchestral dep11rtments 
each benefit the other, both in expression in different 
types of music, and in attitudes acquired toward the 
better, finer concert literature written for orchestras. 
Chapter Three shows some of the programs for 
affording the orchestra, as well as the band, 
opportunity for greater efficiency and expression. 
In the years ahead, the overpowering 
burden of public debt will require boards of 
education to scrutinize closely every sub-
ject in the school curriculum and justify its 
retention in a crowded schedule. The task of 
the music educators is to demonstrate that 
instrumental music contributes definitely 
and in a unique way to the training of youth 
to live the group life and for that reason 
make a place for itself in the democratic way 
of life. 9 
Post-School Performance 
As has been noted previously, the function of 
a well-balanced musical program, correlated with the 
entire school curriculum, can provide a vital and 
broadening musical experience for the student. One 
purpose of the present educational system is to 
9 
Morgan, Hazel Nohavec, (ed.) .QJ2.• cit., 1949. 
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provide background and training for equipping the student 
for beneficial living in the community after finishing 
his high school education. What better instrument than 
the orchestra, which can lead to more gainful use of 
leisure time. The orchestra can provide, also, a means 
for entering and improving an occupation of worth. 
The orchestra in school provides an opportunity 
to increase interest of listener and performer. The 
advantages gained by public performances, one of which 
is motivation, are an excellent means of benefiting 
public relations. 
At the present time, with our social and economic 
trends leaving more time for leisure, the schools must 
assume some of the educational responsibility for this 
added leisure time. The orchestra within the music 
program is contributing greatly to this portion of our 
educational goa.ls. Also, there is more opportunity for 
music students to apply their heightened appreciation 
of orchestral music to their after-school lives. There 
is a marked increase in the formation of community 
orchestras, both large and small. 
"The symphony orchestras of community, church 
and fraternal organizations are espousing the ca.use of 
11 
orchestral music." lO Orchestra broadcasts are a vital 
factor in the education of Americans while new interest 
is being created by recordings of orchestral music. 
The American Symphony Orchestra League made a 
survey which showed only nine symphony orchestras in 
this country before 1900. In 1951 there were 702, and 
125 of these were in smaller cities and towns. Since 
1951, there has been even further increase in the 
number of civic orchestras formed. This :followed. a 
recognized need for stringed instrument players to 
continue their interest and ability in the fine music 
of the string groups, and answers a social need of the 
large portion of the population which is currently 
on the move. 
The music teachers, parents or other 
persons having the responsibility for 
advising children in the selection of a 
musical instrument should always give 
strong consideration to the strings. 
From the standpoint of musical merit and 
other lifelong values, these instruments 
hold an indisputably high position. 11 
Some of the benefits of a well-rounded music 
program in the high schools, including stringed 
10 
Dykema, Peter, and Gehrkens, Karl, High School 
Music, c.c. Birchard & Co., Boston, 1941, Chapter 12. 
11 
Waller, Gilbert R., "Values and Effects of 
Stringed Instrument Study and,Playing", Uni;versity of 
Illinois Music Extension Bulletin, 1948. 
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instrument instruction, small ensembles, and a full 
orchestra whenever possible, are a fuller, more cultural 
life, a more wholesome emotional reaction, mental and 
spiritual training on a higher plane, a resource for 
musical and social activities in the home and community 
in the future, a background for more complete enjoy-
ment and appreciation of the world's best music, and in 
some cases, a professional career in the music world. 
The school and community benefit from the stringed 
instrument program in the school, also. The students 
learn to recognize and are.more enthusiastic for the 
finer things in life, and the community has a great 
interest and desire for the artistic and cultural 
things of life. 
CHAPTER II 
PROBLEMS OF INITIATION AND ORGANIZATION' 
John Kuczmarski says, "Development of strings 
in public schools today is challenging and, in some 
ways, the most difficult aspect of public school 
music education." 1 
One of the contributing factors, which makes 
the difficulty apparent and therefore has influenced. 
the tremendous growth of bands in relation to orchestras 
in the smaller high schools, is the attraction of the 
band to both the students and the community. 
The inability of the orchestras to aid the foot-
ball shows, to march in parades, and in general, to 
provide a. show for the spectators and audiences ca.used 
a decline in interest for orchestral and stringed in-
strument study. This decline in interest was and is 
apparent to teachers, students, administra.tors, and the 
communities. Lack of interest caused the stringed 
instrument and orchestra program to be scheduled. out-
side the high school curriculum. 
1 
Kuezmarski, John v., "Develop Interest in 
Strings", Instrumentalist, April, 1957. 
14 
These problems present a challenge not only 
to the high school music directors but to the music 
educators at all levels of education today. Teacher-
training institutions have become aware of their 
place of importance in the revival of string in-
struction and orchestras~ 
Community and high school administrators have 
realized,tµat they must exert influence to restore 
orchestras and stringed instruments to their former 
place in the curriculum equality with the band 
and other ensembles in the music program. Heretofore, 
pressure from the community as well as from the 
students has put the administrators in the position 
of encouraging the marching ba.nd, as well a.s the 
concert band. 
Music is of great importance in almost all 
phases of the recreational activities of our young 
people. Certainly there is no high school worthy 
of the name without some kind of musical organization. 
Of the sixty-five small high schools in central Illinois 
studied by this author through a questionnaire, all 
had a band. Two had an orchestra. One must wonder 
why or how this came about; 
It gppears to be the general opinion of 
thoughtful music educators that whatever the 
contributing causes, the basis of the problem 
has not been over-emphasis on wind bands but 
rather under-emphasis on stringed. instrument 
teaching in the elementary schools. 2 
15 
Many authorities agree that the ideal time to 
start stringed. instrument instruction is in the gra.dea. 
A high percentage of music teachers in the smaller high 
schools also have charge of the grade school music 
program. This group could be the activating agent for 
the renewal of interest in string instruction. It has 
the advantage of being in a position to influence, 
teach, and train beginning stringed instrument students, 
as well as beginners on the other instruments. 
Lack Of Teacher Interest 
There seem to be two reasons why these music 
instructors have not produced. a grer-:it increase in 
stringed instrument students. First, they lack interest 
in adding to their programs. Second, they state very 
emphatically that they do not have the time in their 
schedules. 
Lack of interest is a term that covers several 
reasons for the lack of string programs in the smaller 
high schools. These teachers do not truly lack an 
2 
Pete, Louis E., "Is There A Famine of Fiddlers 
in Your Town?", Music Educe,tors Journal, Sept.-Oct., 1945. 
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interest 1n teaching strings, at least a.ccording to 
the answers received on the questionnaire used by this 
author. Out of sixty-five answers, forty stated interest 
in starting a string program, all factors being favorable. 
Yet on the answer to another question, forty-four out of 
sixty-five marked lack of interest as a great factor in 
determining the lack of string instruction. '!'his answer 
of lack of interest has been interpreted to include lack 
of interest from the teacher, from the school, admin-
istrator, community and student. 
The music director in the smaller high school is 
busy, true, but the lack of action for a string pro-
gram seems to indicate that perhaps the teachers are 
in a groove of their own making, and do not wish to 
expand their present instrumental program. Perhaps 
it is because there ha,s been a long passage of time 
since the tea.cher has played or taught e. string instrument 
and he is fearful of inadequacy. 
Horace Conway says, "Materials and methods of 
teaching strings have produced. little really helpful or 
important improvements in over-all instruction." 3 
Instrument manufacturers have affected the string program. 
They have concentrated on the brass instruments as they 
3 ' 
Conway, Horace B., "Strings, Awake!", Music 
E:lucators Journal, Feb.-March, 1949. 
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followed along the path of the public school music 
educators in their emphasis on the brass and wind 
instruments~ 
The high school band directors may feel that the 
strings are much more difficult to teach than the braes 
and the woodwinds. Perhaps they consider the stringed 
instruments more difficult technically, more difficult 
to tune, and more difficult to teach the correct playing 
positions to young people. 
~ Of Student Interest 
Lack of student interest seems to stem from the 
fact that the students have not had an intimate contect 
with the stringed. instruments and have not heard 
playing on a child' s level~ "Lack of a well-organized 
string program is the reason for the loss to the 
orchestra"., 4says Robert Rue. 
A very discoura.ging factor in an orchestra 
training program is the long difficult journey to 
proficiency. The study of a stringed instrument is 
said to be more difficult than the study of wind in-
struments. The wind student masters his instrument in 
less time than his string student counterpart. 
In addition to the seemingly shorter time of training, 
4 
Rue, Robt. A., "Topeka Builds A String Program••, 
Music Fducators Journal, Sept.-Oct., 1949. 
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the band also hes more to offer the average high school 
student in colorful uniforms, para.des, pep rallies, and 
contests. 
William D. Revelli writes on this subject: 
Students electing the string program 
should be caref'ully selected on the basis of 
their musical talent, perseverance, interest, 
and attitude. Doubtlessly much of the mor-
tality found in our string classes is due to 
lack of consideration given to the aptitude 
and adaptation tests. 5 
Aptitude tests should guide the director in se-
lecting his pupils and also in selecting his materials. 
The director can use the aptitude tests as an aid in 
discovering those pupils with perseverance and good 
self-discipline, as well as those with high intelligence 
and interest. The students who can fully accept the 
necessary discipline will advance faster because their 
. 
interest can be held through the initial stages of 
emphasis on perfecting the technical and mechanical 
aspects of stringed instrument performance. 
Due to the erroneous and widespread belief that 
the stringed instruments are more difficult to teach and 
learn and take more time to reach a pleasing degree of 
efficiency, the administrators have chosen to concen-
trate the school's time and money in the established 
5 , 
Revelli, William D., "Developing The School 
Orchestra", Etude, September, _194,4. 
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band or chorus programs rather than in the orchestra. 
A good string program in the smaller high 
schools is rare today. Previously, high school 
orchestras outnumbered the bands. There was an 
abundance of string players. Since the monumental rise 
of the wind and brass bands in the smaller high schools, 
there have been very few opportunities to hear worth-
while strings in small communities, especially on the 
student level. Horace Conway writes, "Membership in a 
string group is not as attractive as membership in a 
band because of few public appearances and the lack of 
recognition." 6 
Lack Of Adequate Teacher Training 
The inadequacy of string training for prospec-
tive teachers must be mentioned as a contributing 
factor to the dearth of school orchestras. I.fr. Paul 
Reisman says: 
The chief shortcomings of the present 
teacher-training system in this field are: 
1. lack of observation in string-teaching 
methods, 2. lack of apprentice teaching, 
3. lack of experience on the level of public 
school instructors, and 4. altogether too 
brief and generalized survey of instrumental 
teaching methods. 7 
6 
Conway, Horace B., .2E.• ill• 
7 
Reisman, Paul, "Let• s Have More String Teachers", 
Music Educators Journal, 1945. 
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Our teacher-training institutions are beginning 
to recognize this lack of adequately trained string 
teachers and are taking steps to improve this situation~ 
Some of their actions are requiring more practice teach-
ing for string majors, enticing more music students to 
be not only string majors, but string teachers, and 
raising the standards of performance, both in their own 
orchestral experience, and training courses. 
These institutions are rearranging their curri-
culum whenever possible to allow more time for the string 
majors to reach the higher standards, and are working 
toward legislation to include more requirements for 
certification of string teachers. They are also 
encouraging teachers in the surrounding areas to intro-
duce stringed instruments into the curriculum. One way 
of helping these area teachers is the sending out of a 
string instructor for a clinic, concert, or to help 
with local instruction. Michigan and Illinois seem to 
be leading the central United Ste,tes area with their 
assistance to the high school string music instructors. 
Mississippi has been working out a plan for assistance. 
The future teacher should have a thorough know-
ledge of such basic problems as the mastery of various 
kinds of bowing, shifting, vibrato, e.nd above all, a 
correct tone production. 
21 
Lack Q! Teacher~ 
According to the questionnaire sent out by this 
author inquiring about the status of stringed instrument 
instruction in the smaller high schools, many directors 
feel that they do not have enough time free in their 
daily school schedule to initiate an orchestra program. 
There are many situations in which the music director 
in the high school teaches all the music offered, 
including chorus, theory, and band. These teachers 
also teach the instrumental music in the grede schools. 
There is pressure of time on the directors in this 
situation. It is sometimes necessary to start the 
stringed instruments after the regular school day, a 
practice with ensuing difficulties, especially in the 
consolidated school systems, where the students are 
transported by bus to and from school and would need to 
provide their own transportation in order to participate 
in the stringed instrument instruction program. 
In many cases the teaching schedule does not 
provide for daily main unit rehearsals for band. The 
same thing would be true if orchestra were a part of 
the program. As a result of this lack of teacher time 
in many schools in small communities, the orchestra is, 
in effect the band with a few violins added, because 
22 
there is only one director and there are limited teacher 
and student schedules. 
~ .Q! Schedule ~ 
Two of the difficulties most predominant in 
arranging both orchestra and band into the school 
schedule are: (1) The number of students required for 
both are not available at rehearsal time. (2) The 
student does not have two free periods a da.y in which 
to rehearse with both band and orchestra. Usually, the 
limited schedules in smaller high schools can allow only 
one period of the day for instrumental music. Harold 
Lickey writes, "In many schools, orchestra has been 
8 scheduled out of the picture." 
As mentioned in the previous paragraph, there 
seems to be no demand for stringed instruction in a 
typical schedule. 
Some of the initiation and organization problems 
of stringed instrument instruction are: (1) the seeming 
lack of student and teacher interest, (2) the feeling of 
lack of adequate training on the part of teachers, 
(3) heavy teaching loads of directors, (4) schedule con-
flicts, and (5) the seeming limitation of public per-
formance in the community. 
8 
Lickey, Harold L., "Scheduling The Music Program, 
In A Small High School", Music Educators Journal, 
Feb.-March, 1955. 
CHAPTER III 
SOME SOLUTIONS TO STRING-TEACHING PROBLEMS 
The sme,ller high schools may be encoura.ged by 
the fact that new school orchestras are springing up 
throughout the United States where no previous string 
orchestra. has existed. This advancement is mainly due 
to the presence of new young music educators who, having 
felt a personal lack of stringed instrument instruction 
in the grade and high school, are eager to give their 
own students a more well-rounded music education. 
This is evidenced by the fact that in 1954, 
there were 20,000 orchestras in public and parochial 
schools and three million individuals playing stringed 
instruments; also in the elementary schools there were 
a larger number of stringed instrument students than 
wind instrument students. 
Other signs of progress include string clinics, 
with 400-500 players; an increase of students beginning 
stringed instrument instruction, and the fact that the 
quality of the present string students' work has 
improved. 
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Every school with a band program has the basic 
requirements for teaching stringed instruments. Music 
educators have accepted the idea that any music teacher 
oan teach stringed instruments if he has the basic know-
ledge of general music and the confidence in the need 
of an orchestra program in the school and community, as 
well as confidence in himself. The start is the im-
porta.nt thing. Paul Reisman says, "It has been proved 
again and again that wherever a capable string teacher 
has made serious efforts, in due time he has developed 
a flourishing orchestra." 1 
It is time that the erroneous idea that strings 
are difficult to teach be abolished. The one who knows 
a stringed instrument thoroughly and knows how to 
teach it finds it easy to train a stringed instrument 
orchestra. A student able to master the fingering of a 
flute or clarinet ce.n play a violin. High school 
students are capable of learning to play all the 
instruments of the orchestra. 
Controlled experiments have shown that the 
violin is as easy or easier to play than is a clarinet. 
One experiment with clarinets and violins evidenced 
better tone, intonation, and faster tempi on the part 
l 
Reisman, Paul, "Let's, Have More String Teachers", 
Music Educators Journal, April, 1945. 
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of the violinists. 
The statement that the violin is most difficult 
to learn 1s dama.ging to the string program in that it 
discourages the beginner. In the beginning stages, 
violin is easier to play than is a wind instrument. 
This is because of the hidden technique present in the 
development of the embouchure, while in the violin the 
string technique can be seen by the student. Fingering 
is done only by one hand on the violin and bowing does 
not offer as much difficulty as might be found with the 
clarinet fingering. The possible variance in musical 
ability and muscular coordination among children makes 
the above statements difficult to prove. Robt. Klotman 
writes: 
The personal satisfaction that can be 
realized from creating. a new, musice,lly 
satisfying experience for students cannot 
be measured. The successfUl bandsman will 
need merely apply to strings his formula 
for band success. 2 
In the study of music, as in other fields, the 
student will benefit both intellectually and compre-
hensively in the study of the great ma.stars and their 
works. This is best accomplished in the study of 
the stringed instruments in the orchestra orge.niza.tion. 
2 
Klotman, Robt. H., ".Strings: Should The Band 
Director Bother With Them?", Music Educators Journal, 
sept.-oct., 1957. 
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Peter Dykema writes, "The strings are the heart, the 
life-giving force of the organization. And in the 
strings the violin dominates." 3 
The present nationwide revival of interest in 
stringed instrument playing is of the greatest musical 
significance. This will lead directly to the develop-
ment of fine school and civic orchestras of which any 
community can justly be proud. Far greater values tha.n 
mere community pride will, however, accrue to the indi-
vidual child who studies a stringed instrument and par-
ticipates in these orchestras. Gilbert Waller states: 
These values are very real. Yet, because 
they stem largely from the inner esthetio self, 
they cannot adequately be expressed through 
words. That is why the music teacher finds it 
dif'ficul t to give a parent a clear-cut a.nd 
logical list of reasons why his child should 
study a stringed instrument. 4 
Some solutions to the following problems, as 
summarized in Chapter II, will be discussed. These 
problems are: (1) the seeming lack of student and 
teacher interest, (2) the feeling of lack of adequate 
training on the part of teachers, (3) heavy teaching 
loads of directors, (4) schedule conflicts, and 
3 
Dykema, Peter, and cundiff, Hannah, School Musie 
Handbook, c.c. Birch~rd & Co., Boston, 1955, p. 442. 
4 Waller, Gilbert R., El?,• ill• 
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(5) the seeming limitation of public performance in the 
community. 
Solutions !Q. ~ .Q..t Interest 
Class method of teaching 
Claes instruction of the stringed instruments is 
a comparatively recent innovation in training young 
people. When it was first suggested and experimented 
with, it was received with disfavor by the private 
teachers. These private teachers felt that it would 
not succeed. They had had many years experience in 
trying to perfect youngsters' talents in the close 
relationship of teacher and one pupil in a studio 
setting. They considered this difficult even in private 
lessons, but they viewed the class method with alarm as 
a threat to their livelihood. 
Despite these protests from the private teachers, 
class instruction was a success, and in many instances 
the number of private students increased due to the 
interest and enthusiasm generated by the stringed 
instrument class. The class teacher is trying to 
motivate interest for beginners, and needs help with 
tone production, intonation, development of repertoire, 
and the challenge the private teachers give to the 
student. 
The interested response came from the school 
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music teachers, who realized that this was a solution 
to a long-felt need to reach more children in their 
educational campaign to provide music for every child. 
They felt that there was a necessity for reforms in 
teaching, that stringed instrument students should 
enjoy their study and performance as soon as possible 
instead of having to look forward to several yea.re of 
technique drills, scales, and position practice. 
Mr. Gruenberg says, "It must be acknowledged 
with great satisfl'1.ction that reforms of tremendous value 
and significance ••• have been introduced." 5 Some of' 
these reforms of class teaching are: (1) use of rote-
teaching, the approach through the ear rather than the 
eye; (2) starting on the open strings and sharped keys; 
(3) introducing pizzicato to the beginners in their first 
few lessons; (4) introducing new materials which have 
drills better related to the songs which follow; e.nd 
(5) heightening interest through the learning period by 
having the pupils play familie.r melodies a.s soon as 
possible. 
Robt. Klotman says, "Enlightened string teachers 
have experimented and developed methods and materials 
that have accelerated the classroom process in a sound 
5 . 
Gruenberg,· Eugene, Violin Teachinp: and Violin 
Study, Carl Fischer, New York, 1919, Che,pter I, pp. 1-17. 
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musical manner." 6 These methods were baaed on knowledge 
of the musical growth process. 
Psychology has propounded some principles 
present in the growth process that have an important 
place in the teacher-planning of class instruction for 
stringed. instruments. 
"Approach the unfamiliar with the familiar" is a 
good axiom when related to class instruction. Newer 
method books have utilized. this principle by preceding 
a song or meledy with a related and therefore meaning-
ful drill. The authors of these method books have also 
made an attempt to correlate the material with music 
that is familiar in the general nrusic classes. The 
singing approach, which has the students sing the 
exercise or melody before attempting to play it on the 
stringed. instruments, familiarizes the students with 
the song and introduces the melody to their ears in a 
pleasant, natural manner. 
There has been much new literature written for 
elass instruction in recent years in addition to a vast 
repertoire of old classics to choose from. Some of the 
more recent string methods books for class instruction 
are (1) A Practical Method For Violin, written by 
6 
Klotman, Robt., H., ob. cit. - -
30 
Nicolas Laoureux and published by G. Schirmer, Inc., 
(2) QED, A Complete Scale and Tuning Method, by G:H. 
Carson and published by Belwin, Inc., (3) The Waller 
String Class Method, by Gilbert R. Waller and published. 
by the Neil A. Kjos Music Co., and (4) All Strings - A 
Basic Method, written by George Best. 
The principle of narrowing the complex from the 
large overview to the small when made a part of class 
instruction, encourages the child to think in rhythmic 
and phrase units rather than in isolated notes. The 
instructor has the stringed instrument class play 
through the entire melody first to get the overall 
picture, then goes back to work out any difficult passages. 
Another principle, a physical one, is the 
training and use of the large muscles before training 
the small ones. Beginners on stringed instruments are 
taught to pluck the strings at first, which isn't really 
a large muscular activity but one requiring much less 
skill. The bowing is introduced for the purpose or 
producing music, with no attempt to perfect technique 
until after the student has received a sense of accom-
plishment in the matter of actually playing a melody, 
or succession of notes. 
The principle of giving the students a. sense of 
accomplishment as soon as possible and also giving them 
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a feeling that they are working toward a tangible goal 
must be present. The students want to play genuine 
music right away, so the availability of an abundance of 
material of sufficient ease to assure rapid advancement 
is advisable. Class instruction on stringed instru-
ments handles this very aptly by keeping the music well 
within the students' ability, with very gradual move-
ment toward more difficult music. The music is always 
kept well within the students' ability. Students are 
led to play fam1lia .. r tunes right away. The teacher 
strives to plan each lesson so that every child may 
feel that his own success is possible. Meaningful drill 
work is presented for learning a technique immediately 
applied to a piece of music. Therefore the students do 
not feel that the drill is wasted, but feel they are 
accomplishing something, even though working on the drill. 
Every educator realizes that young people live 
in the present, not in the future. Paul Rolland says, 
"To enjoy the string program presently is the key of 
success from the students' point of view." 7 Satisfying 
musical experiences should be sought from the start. 
The fact that classes are organized to become future 
ensembles gives the student a present interest which 
7 
Rolland, Paul, "The Te.aching of Strings, Prin-
ciples and Problemstt, Music Educators Jourmil, April, 1947. 
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keeps the rate of withdrawals to a minimum and socializes 
the lesson. This means a great deal to young people. 
These reforms and the use of the former prin-
ciples of learning psychology have produced many flour-
ishing stringed instrument programs in many smaller 
high schools proof that it can be done. Of course, 
the majority of this crusading work hPs done in the 
elementary grades, which has benefited the high schools 
by furnishing an increasing number of stringed instrument 
students to the latter. These principles are of equal 
value in beginning stringed instrument programs in the 
junior and senior high schools, where there has not 
previously been a. stringed instrument progra.m in the 
community. 
The discovery of aptitude aids the tee.cher in 
directing his interest toward the students who have the 
aptitude and who probably will have the greatest interest. 
If the lessons are planned to help maintain an eager 
desire to achieve proficiency, a.nd if there is an 
abundance of fine melodies furnished the ola.se, interest 
will retain its high peak indefinitely. 
In addition, it would be advisable that the 
teacher have adequate knowledge of the stringed instruments. 
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The teacher would be assisted greatly by being aware or 
the proper sizes of stringed instruments for smaller 
children, their proper playing condition and methods 
and procedures of actual playing of these stringed 
instruments. It would help the teacher to be able to 
demonstrate for the purpose of rote learning and 
imitative drill the correct method of bowing, the 
correct position for fingering, the production of a 
good tone, and the illustration of shifting and the 
vibrato. All this is extremely valuable to the success 
of the class method of instruction of stringed instru-
ments. There have been many instances, however, of 
the students showing great progress in spite of the fact 
that the teacher was not able to play a stringed instrument. 
When the students advance to the point where 
they may consider changing to stringed instruments 
other than the violin, it is a generRl opinion that the 
other instruments should be supplied by the school. 
Scheduling stringed instrument classes is 
important to their success. Four of the sources con-
sulted by this author recommend thet stringed instrument 
instruction should be instituted in the fourth grade, 
as most outstanding orchestral organizations are a 
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result of an ideal grade program which feeds players 
into the high school string program. This does not 
mean that there should be no beginning stringed in-
strument program in the junior high school, or even in 
the senior high school, where no stringed instrument 
program exists, but if violins are started in the 
fourth grade, the students will have advanced sufficiently 
to change to violas, cellos and basses when they reach 
junior or senior high school. 
The ideal amount of time spent in class in-
struction would be a session every day. Due to crowded 
schedules and administretive objections, few schools 
attain this ideal. Three times a week might be con-
sidered adequate class time, if a half hour to forty-
five minutes is allowed for each meeting. As the pro-
gram progresses, addi tiona.l time might be secured for 
either advanced pla.yers in an ensemble or for a regular 
orchestra rehearsal. In the instances where classes 
were allowed to meet only once a week it was found that 
students' interest and advancement could not be maintained. 
As proof of the success of the class instruction 
method, one school offers its progress record to Mr. 
Gilbert Waller. 
In one yea:r the class finished Book I 
of the basic text, tuning quite accurately, 
able to read keys D,G,C, and A Major, play 
rather well in tune, have good control of the 
bow at both ends, started study of the 
vibrato, worked thoroughly several easy 
string and orchestra pieces, played for 
three or four assemblies. 8 
Recruiting 
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When one seeks to establish any orga,nization in 
a community where such an organization has not pre-
viously existed, or where one has failed, he is facing 
a problem which is indeed formidable. One of the great 
problems the orchestra organizer will fa.ce is that of 
convincing the community that an orchestra will benefit 
the community, the school, and the people. 
A music teacher must be a salesman. He must 
sell enthusiasm for musie and stringed instruments. 
Surely there can be as many advantages and activities for 
a school orchestra as for the band. Mr. Bourdess says: 
To keep this music alive we must convince 
the students and the community that the 
stringed instruments are not too hard to 
master, and tha.t there is a place for the 
string player in the school system. 9 
In selling the community, the teacher must be 
alert for interested persons within the community. 
8 
Waller, Gilbert R .. , "String Program Growth in 
Hypothetical Town", Instrumentalist, June, 1957. 
9 
Bourdess, Jack, "The High School Orchestra,'', 
Instrumentalis,.i, May, 1956. 
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The service clubs, such as the Lions, Rotary, and Kiwanis 
usually will be a willing audience for selling the idea 
for stringed instruments in the schools. Here a nucleus 
for expansion to the community can be obtained. 
John Kuczmarski states, "N·ever underestimate 
10 the value of parents' help and interest. n The 
teacher should be willing and able to speak on any 
occasion for his project, making a small gain here and 
another there. He should seek help from the music 
instrument manufacturers, private teechers, and the 
American String Tee.chere Association to assist him in 
encouraging and establishing his string program. 
The American String Teachers Association is 
playing a most strategic part by developing new methods 
of instruction, setting a standard for the instrument 
manufacturers to follow, end encourRging the study of 
strings in all schools and communities. 
The MENO Source Book recommends that all music 
educators become awe,re of this trend toward increasing 
the study of the stringed instruments r?.nd use their 
influence to encourage the interest of young people in 
the stringed instruments, and make every effort to 
nurture this interest. Since music educators have 
10 
Kuczmarski, John V., '"Develop Interest In 
Stringsn, Instrumentalist, April, 1957. 
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realized this trend, the problem of the lack of stringed 
instruction and the publicizing of it ie beginning to 
take effect. Mr. Wm Hoppe says, "There has been in the 
past few years a tremendous growth in the development of 
school orchestras, ••• due to successful recruiting 
methods." 11 
To summarize the solutions to the problems of 
recruiting -- since stringed instruments are not eo well 
established as band programs in most schools, all the 
more care should be taken to sell the children, parents, 
and community on this program. The director familiarizes 
the community with the stringed instrument program and 
its ultimate values. One method is concerts for the 
children and their parents to awaken interest and give 
understanding. These concerts should have music that 
has a strong appeal to the children. 
Also, the conductor of an orchestra. in a small 
high school has certain advante~ges in that the parents 
are anxious that their youngsters make the most of an 
opportunity and the fact that the conductor is in more 
direct contact with the whole community. 
11 
Hoppe, Wm H., "Recruiting Strings in The 
Schools", The Strin~ Instruction Program in Music 
Filucation, ~,Vo. IV, 1957. 
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E;mphasis on Small Ensembles 
One very successful way to start a stringed 
instrument program in the smaller high schools is to 
start a few violins in a class, th.en encourage some of 
these beginners to switch to viola, cello, or bass 
when they have become sufficiently proficient on the 
violin, thereby forming a small stringed ensemble. 
More stress on solo and small ensemble work is 
needed. Every stringed instrument player should be a 
member of a small string ensemble. In sma.11 ensembles, 
there 1s a chance for greater personal expression as 
each part is important. This string ensemble, whettever 
size it might be, could be the focal point of interest 
for the school as well as giving the ensemble members 
valuable experience and enjoyment while playing. This 
ensemble could later be a nucleus for a full orchestra. 
The future progress of our school 
orchestras will depend more upon the 
development of our string classes, en-
sembles, and orchestras the.n upon the 
school orchestra as a whole. 12 
There is a wide field open to small orchestral 
units. String choirs are accepted as adequate in pro-
fessional playing so it seems that they would be adequate 
in communities and schools, even if there are only ten 
string players. 
12 
Revelli, Wm D., "Developing The School 
Orchestra", Etude, September, 1944. 
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Boost Grade Instruction 
Very few music educe.tors are doing as much as 
they can and should do with bands and orchestras in the 
lower grades, as is evidenced by the number of string 
programs discovered by this author's questionnaire. 
After interest is aroused in the stringed instruments, 
it is time to offer beginning violin instruction in the 
grades on the same basis as the band program. 
Mr. Nagro feels that "Flourishing interest in 
strings in the elementary grades provides greater 
possibilities for the development of junior and senior 
high school orchestras." 13 
Students must become better acquainted with the 
string instruments, by eight and by ear. The most 
:forceful method for acquainting them is for the instructor 
to play one or more stringed instruments for the fourth, 
fifth, and sixth grades, since these students are at 
the age and grade in school to benefit most readily. 
The instructor should play :familiar tunes, since these 
arouse the students• curiosi~y and desire. 
Uniforms 
Another means of creating and maintaining 
interest and recruiting additional string pla.yers is the 
13 , 
Nagro, C.F., "String Music In The Elementary 
School", Illinois Fducation Association, November, 1957. 
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use of orchestra uniforms. These uniforms should be 
modest, dignified, yet attractive. Many orchestra 
directors have been looking for a uniform that meets 
these standards, and this has interested one uniform 
manufacturer greatly. The Ostwald Uniform Company has 
put on the market several orchestra uniforms in modern 
school colors a.nd styled modestly to give the orchestra 
the prestige and position it deserves. 
Dance orchestra 
There has been a suggestion from various author-
ities that a dance orchestra is useful to the string 
program. They feel that it could be the answer to get-
ting a string program fulfilled. Certainly it would 
promote and maintain interest by reason of its frequent 
public performances. 
A dance orchestra is a valuable leisure-time 
pursuit, and it also has possibilities as a vocational 
interest, but few high school music directors have 
expressed interest in a dance orchestra or have used them. 
Solution IQ.~ of Adequate Teacher Training 
College assistance 
Colleges are aiding by sending string 
teachers to help, sending string soloists 
out, organizing camps and orchestra clinics, 
offering scholarships to string students, 
and improving curricula and methods courses. 14 
14 
Holmes, Markwood, .!?.:12.· ~-
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One solution to this problem was under ex-
perimentation at the University of Nebraska where they 
sent a string teacher out once a week from the university. 
The cost to the local schools was only for the expenses 
incurred by the teacher. Thia plan was in operation 
two years with gratifying results while the teacher 
continued to visit once a week. After the University 
withdrew its assistance this method did not work out so 
satisfactorily as expected because the local schools 
in many instances did not continue the program by 
hiring their own teacher. 
The University of Illinois Extension Division 
and the Music Department are conducting demonstration 
centers in strings and stringed instrument teaching 
methods to encourage the teaching of strings. As soon 
as the demonstration center becomes active and efficient, 
formal supervision is halted and it is left to operate 
on its own with the aid of occasional visits. 
The demonstration centers in 1957-8 were 
Waukegan, Peoria., Bloomington, Knoxville, Ja.cksonville, 
and Springfield. Although most of these are large 
schools, it is ver-y likely that the demonstrations are 
attracting many students and teachers from outlying, 
smaller schools. 
Solution !2, Heavy Teaching Loads 
One teacher!£!: district .Q!:. county 
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The recent rise in the number of consolidated 
school districts offers an increased opportunity for 
introducing stringed instruction in the public schools, 
both grade and high. The consolidated unit could 
economically afford to hire a string teacher for all 
the schools in its district, with the teacher dividing 
his time among the schools, according to their size and 
the number of students interested in starting the stringed 
instrument program. The county could hire a string 
teacher to cover the entire county, provided that it is 
\ 
a small one. It could hire two string teachers for the 
whole county, which should cover the majority of counties, 
where the size of the county and its population is small. 
In some instances, the music instruction teach-
ing load is divided between an instrumental and a vocal 
teacher who can also teach stringed instruments. The 
teaching load could be shifted to give the vocal teacher 
adequate time to give class instruction on the stringed 
instruments and, later, to organize a small orchestra. 
Solution To Schedule Conflicts 
Scheduling 
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There is a place for the stringed instrument 
program in the smaller high schools. The schools must 
give the strings a chance by offering ad.equate facilities, 
qualified personnel, and an adequate budget for the 
music library. Ralph Rush says, "School orchestra.a 
should not detract from choral or ba.nd programs but 
should supplement and round out the complete school 
15 music program." They will not detract if the types 
of instruction in both the instrumenta.l and in vocal 
programs receive approximately the same emphasis. 
Scheduling is a serious problem. There are 
uses made of staggered programs, rotation plans in the 
school schedule, and also the use of special help or 
activity periods. One of the most effective resolutions 
is the idea of the band and orchestra sharing the same 
period of the day, using alternate days for each or-
ganization. This assumes that the band has been allowed 
one period every day for its rehearsal before the 
orchestra is introduced into the school schedule. This 
is the ideal situation which some more fortunate schools 
have. Many more schools allow the band fewer rehearsal 
15 
Rush, Ralph E., "The School Orchestra. Today", 
Etude, November, 1954. 
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periods, with the majority receiving three periods a 
week. In these cases, the orchestra might be allowed 
one of these rehearsal periods a week, which isn't 
adequate and would be encroaching on the band program. 
This would necessitate having rehearsals at odd times, 
such as activity periods. The orchestra would then be 
competing with other activities which would lessen its 
chances for success. Another alternative would be 
having rehearsals after school, which would not favor 
the orchestra program. If the major orchestra re-
hearsals could be worked into the regular school 
program, the sectionals could possibly be held after 
school. 
When the vocal program is scheduled at a dif-
ferent period from the bond, and is using only two or 
three periods a week, the orchestra could utilize 
these alternate periods. 
If it is possible to have two periods a day for 
instrumental music, one period might be used for the 
beginners of both band and orchestra, brass and wind 
players alternating with the stringed instrument 
players, and the other period for the advanced instru-
ments, using alternate days. This would certainly be 
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beneficial to both the band and the orchestra. 
One of the benefits from scheduling band and 
orchestra during the same period but on alternate days 
is flexibility of rehearsals. Band members not playing 
orchestral instruments could still attend rehearsals 
and have the benefit of reading the literature of the 
orchestra. This avoids any schedule conflicts. 
Mr. A.G. Thomson says, "The gain in musical 
experience derived from the orchestra seems to out-
weigh any loss in band efficiency which might occur 
from any decrease of band time." 16 
When the schedule is kept stable from year to 
year, this leaves a wider choice for the students. 
Equal credit is given to the orchestra when it 
can share rehearsal time with the band. 
Doubling 
One beneficial result of the scheduling pro-
gram when orchestra is to be introduced into the 
smaller high school is to have the band members double 
on orchestral instruments. This seems to allevia.te 
many of the time problems but should be used with 
restraint. Two of the difficulties in arranging both 
16 
Thomson, A.G., "Band & Orchestra in A Small 
High School: One Program or Two?", Music IDiucators 
Journal, Appil, 1947. · 
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orchestra and band in the same period, as mentioned 
previously, are time and adequacy of enrollment. The 
student doubling might not have those alternate periods 
free so would be unable to participate in both 
organizations. 
Students who wish to learn a stringed instrument 
and double in orchestra might begin their study of a 
new instrument during an activity period, or in their 
extra time, if there is no time allowed in the school 
schedule for a beginners' cla.ss. 
Actually, only a 'few students can benefit from 
doubling and these must have exceptional a,bili ty and 
interest. Doubling does stimulate study for these 
few and when the orchestra is set as a goal for the 
band members it draws the strongest players. Students 
who select two instruments appear to gain a definite 
advantage in musical growth over those who do not. 
Many boys who would not be willing to play a stringed 
instrument before are willing to be members of both 
band and orchestra. 
The problem of teaching stringed instruments 
seems to be made easier by the pupils' previous band 
experiences. These players approach the problem of a 
new instrument with a considereble knowledge of music. 
Solution !Q. Limited Public Performance 
Public appearances 
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Difficulties in advP._ncing the stringed in-
strument program usually can be reduced by providing a 
greater number of performances for the student. This 
limitation of public performance can be summarized with 
the words of Mr. Nagro: 
String teachers cannot afford to over-
look the importance of providing adequate 
personal performance to stimulate the de-
velopment of students of string instruments. 
Gree.ter interest in the early promotion and 
encoura~ement of string instruction helps to 
increase interest in school orchestras. The 
orchestra, like the band, choral groups, and 
related ensembles, provides musical enjoyment 
and enrichment for performers and listeners 
in our schools and communities everywhere. 17 
After the students ha,ve become interested and 
have started studying a stringed instrument, OPre must 
be used to maintain that interest. The teacher should 
attempt to teach the students to play simple tunes a.nd 
have them pla.y for assemblies or at other public 
performances as soon as possible. The basketball 
season should be in full swing by the time the string 
students who have started at the beginning of the 
school year are ready, and their ensemble could play 
in place of the band for a basketball game. 
17 
Nagro, C.F., "String Music In The Elementary 
School", Illinois nlucation Association, November, 1957. 
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The orchestra might share a concert with the band to 
emphasize the equality given each organization. 
The director might plan a variety of special 
activities for the string ensemble or orchestra.. He 
would benefit by planning a continuous series of public 
appearances, emphasizing individual a,nd group parti-
cipation in both school and community affairs, music 
festivals, and contests. Mr. Sigler feels that "The 
attitude toward participation in contests and festivals 
is favorable as an incentive for better work and for 
educational value." 18 
In the entire state of Illinois there were only 
twelve schools entering the orchestra contest in 1957. 
Three of these schools were of average size, while the 
other nine were from large cities. 
In summary, the combination of successful pro-
motion and maintenance of interest, the assistance to 
teachers for the purpose of increasing their adequa.cy in 
the teaching of stringed instruments, and allowing them 
more freedom of schedule loads, the resolving of schedule 
conflicts, and increasing public performances of stringed 
instrument groups can all result in better trained 
school orchestras and more superior string progre.ms. 
18 
Sigler, Roy, "High School Music Practices", 
Music Educators Journal, April-May, 1955. 
CHAPTER IV 
EXAMINATION OF THE QUESTIONNAIRE 
In the fall of 1957 a questionnaire was sent 
to one hundred and one small high schools in Central 
Illinois. An attempt was made to determine whether or 
not these schools offered instruction on stringed 
instruments. If they were not taught, there were 
questions dealing with the reasons, in the teachers' 
opinions, why stringed instruments were not in the 
curriculum. Suggestions were also solicited for 
boosting public school orchestras and string in-
instruction in the smaller high schools. 
From the one hundred and one questionnaires 
sent out, there were replies from sixty-five. As 
might be anticipated, there were only two of these 
schools with stringed instruction and orchestra 
programs. One should note that the enrollment in one 
of these high schools was 650 pupils while the other 
was 584 pupils, placing these schools in the upper 
range of small high school enrollments. 
Of all the schools studied, the school 
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enrollment ranged from 70 pupils to 850 pupils. The 
following classification of enrollment has been desig-. 
nated by the Illinois High School Association for the 
purpose of the state high school music contests. These 
classes have been set up on the basis of enrollment and 
difficulty of music played. 
Of the school music directors who replied, there 
were thirteen schools in Class D, twenty-four schools 
in Class C, twenty schools in Class B, and seven schools 
in Class A. One school did not list its enrollment. 
The elementary school enrollment in these same 
school systems ranged from 93 to 2200, and there were 
two junior high schools listed. 
Question No. four, asking if the high school 
music directors also taught the grade school music, 
received forty-five affirmative answers and twenty 
negative answers. 
Sixty teachers had had training in teaching 
stringed instruments while five replied that they ha.d 
not had this training. From these sixty-five answers, 
thirty-one felt that they had had adequate training, 
while thirty-two did not feel a.dequately trained. 
Two declined to answer. 
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The directors were asked if they played a stringed 
instrument and the proficiency they had attained. 
Thirty-two played, and thirty-three did not. From the 
thirty-two who played, twenty-nine felt that they played 
with a fair degree of success, while three definitely 
stated that they considered themselves good players. 
Only two of the schools which received this 
questionnaire replied that they had a string program. 
Forty-one directors were interested in starting 
a string program in their school, twenty were not, a.nd 
four directors declined to answer. 
In connection with an interest in starting a 
string program in the school, the directors were asked 
if they would be interested in attending a clinic or 
workshop. Thirty-one were interested in attending a 
clinic or workshop, thirty-one were not, and three 
declined to answer. 
To show the relative area of the recipients of 
this questionnaire, as well as to ascertain the 
proximity of a symphony orchestra to the school, the 
directors were asked the location of the nearest civic 
or professional orchestra to their town. Sixteen 
schools were closest to the University of Illinois, 
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ten nearest to Eastern Illinois University, eleven 
closest to Millikin University, eight closest to Terre 
Haute, seven closest to Springfield, five closest to 
St. Louis, and two each closest to Danville, Chicago, 
Evansville, and Bloomington. There was one closest to 
Quincy, one stated that the closest orchestra was 
thirty-five miles distant, and four declined to answer. 
This questionnaire listed some suggestions to 
check if the directors thought them apropos to their 
situation. These suggestions are found tabulated below. 
The school schedule problem was checked by 
forty; the director's schedule was checked by thirty-
six; the director's professional training was checked 
by fourteen; the problem of administration was checked 
by twelve; the music budget limitation was checked by 
twenty; the insufficient enrollment was checked by 
twenty; and a lack of interest, either by the director, 
pupils, or administra.tion, was checked by forty-four. 
Twenty-three directors added comments to the 
questionnaire. Five of them reiterated the poor 
scheduling in the smaller high schools as a factor 
deterring stringed instrument instruction. Three of 
them wrote glowing, favorable comments on the future of 
5:, 
the string program within the next ten years. 
Since the schedule of the school would permit 
string instruction, one of these directors suggested 
that an addition of a string teacher would solve this 
lack of stringed instruments, since the schedule of the 
music director did not allow time for such instruction. 
Four mentioned the lack of musical background 
due to a lack of parent education as well as the fact 
that children have not ha.d the opportunity to hear 
orchestral music of their relative ability. Two 
mentioned the lack of community backing as a factor 
hindering the string program, and two felt that the 
colleges should place more emphasis on their own 
orchestras, as well as enlarge their teacher-trPining 
facilities in that field. 
There were seven other comments, some favorable 
and some unfavorable. Five of these were: (1) the 
difficulty of starting the string program after school 
hours because of the transportation problem, (2) the lack 
of emphasis to the superintendents on the study of strings 
from the State Music Supervisor, (3) the method in which 
the music appreciation classes are presented, (4) the 
fact that the directors should arouse interest in a string 
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program with the stringed instrument players in the 
community outside of the school, and (5) the advantage 
of starting stringed instruments before the band 
instruments are introduced. Two of these commentors 
said they felt that the orchestras would be in com-
petition with the bands. This would not be favorable. 
Conclusions 
Qne may conclude from a study of this 
questionnaire that the greatest obstacle in the path 
of the string orchestra in the smaller high schools is 
the lack of interest on the pa.rt of the music educators. 
La.ck of interest is indicated in the number of answers 
received as well as the number of favorable replies. 
Although the majority of the teachers who 
replied had had training in teaching stringed instru-
ments, approximately half did not feel adequately 
trained to teach the stringed instruments at present. 
This could indicate the fact that their training was not 
adequate or that it had been some time since they had 
had this training. 
Thirty-two directors replied that they played 
a stringed instrument, and twenty-nine replied that they 
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played well, but evidently this is a qualified 
statement for only two of the schools replying to 
this questionnaire included string instruction in 
their curriculum. 
The forty-one directors interested in starting 
string programs could be the beginning of an expanding 
interest in stringed instrument instruction in the 
central part of Illinois, as these directors discover 
time and space for such a program. 
Solving the problem of the limited school 
schedule, easing the director 1 s schedule, enlightening 
the administrators, and loosening of the music budget 
are all steps that, if taken, could pave the way for 
more stringed instruction in the smaller high schools. 
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Q.UESTIONAIR~ TO HIGH SCHOOL B"ND P.ND ORCH~STRA T~ACH:sRS 
1, Name of School 
2. What 1s your hiGh school enrollment? 
3, What is your elementary school e.nrollment? 
4. Do you have charGe of both elementary 
and hich school instrumental music? YES NO 
5, Have you had e.ny tra.ining for teachinc 
strings? Y!I:S NO 
6. Do you feel tha. t you he.ve had e . .dequnte 
trainins to teach strinrs? Y~S NO 
7. Do you play a strinred instrument? YES NO 
FAIR 
8. Do you have Dn orchestra and strinr,: 





9, If not, what do you consider the major f2ctors involved 
in the lack of this pror,ram? 
Here are some sugG~Btions to check. If you heve others, 
please list them: 
a. School schedule h, 
b, Your schedule 1. 
c. Your professional tre.:tning 
d. School administrntion 
e. Music dep2.rtment bude;et--=--
f. School enrollment too sma.11 
g. Lack of interest 
10. Would you be interE'Sted in sta.rtinr:-e 8 strinf 
program, all factors beinc; favorable? Y"'S NO 
11. Would you be interested in attendinc: a clinic or 
workshop on orc:an17.ing public school orcheatre.s? Y~S_NO 
12, What is the neerest civic or professione.l 
orchestra to your town. 
13. If you have any ideos on boosting public school orch-




This paper has attempted to enumera.te and dis-
cuss the values of including stringed instrument in-
struction and orchestras in the curriculum of the 
smaller high school. 
A broadened maturity and the preservation of 
our cultural heritage, two a.ims of education, are a 
very important aspect of our educational system today. 
The community needs to be aware of these aims and their 
benefits and needs to demand the teaching of them. 
Culturally, orchestra familiarizes the students 
and their audiences with the highest types and the best 
music written. The students develop a sense of dis-
crimination with which to base decisions and guide 
preferences in their future life, in all fields. 
There can be more personal satisfaction from playing 
a stringed instrument because of the deeper emotional 
release and the greater variety of sounds and tonal 
color which can be produced. 
D:lucationally, stringed instruction provides an 
additional opportunity for all students to learn of our 
great musical heritage as well as to have the experience 
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of playing such music. Our present trend of conformity, 
in the high school education field as well as in 
everyday living, is damaging our future generations' 
ability to formulate their own ideas and to stand 
behind them. Stringed instruction meets individual 
needs more fully than some other subjects. It allows 
for more individua.l expression, more personal response. 
Therefore, the inclusion of stringed instruction 
and orchestras in our music departments can contribute 
greatly to the life of the student, the school, and the 
community. 
The orchestra program integrates very smoothly 
into the existing music program as well as the entire 
school curriculum. 
Opportunities provided for stringed instrument 
players after high school are becoming more abundant 
as the orchestra value is realized in the community. 
This paper has attempted to enumerate and 
discuss some of the common problems presently facing 
music directors in the smaller high schools when they 
propose to add stringed instruction and orchestres 
to their program. The largest problem seems to be 
lack of interest on the part of teachers, students, 
communities, and ad.ministrat0rs. 
One reason for lack of interest is the at-
traction bands have for all concerned. Consequently, 
there is not enough emphasis placed on inclusion of 
stringed instruction in the music program. 
Another problem, partly connected with the 
lack of interest, is the inadequately prepared music 
teachers. We must have the right kind of teachers. 
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The problem of literature for class instruction 
has been solved somewhat by the publication of severe.l 
new stringed instrument methods books. 
The fallacy of the idea that stringed instruments 
are more difficult to play is being discovered by more 
instructors as they experiment with the teaching of 
the stringed instruments. 
The problem of limited schedules in the smaller 
high schools and the tight schedule of the music 
directors is great and will only be resolved by 
cooperation from the entire school system. 
This paper has attempted to enumerate a.nd dis-
cuss several proposals and suggestions for resolving 
some of the problems enumerated in Chapter II. 
The class method of instruction is the largest 
contributor to the solving of the shortage of stringed 
instruction. 
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This class instruction method has shown that much 
acceleration to instruction for beginners can be 
accomplished. It also holds the students' interest 
longer beca,use of the nature of the method. 
The answer to the problem of a lack of interest 
can be alleviated by familiarizing the students and 
the community with orchestras and stringed. instruments. 
Building up interest oan be done with publicity, by 
public performances, uniforms, imd intensive recruiting. 
String groups can appear in many more places than the 
band. Small ensembles are a good basis on which to form 
the orchestral program. 
Colleges and universities have realized their 
importance in furthering the stringed instrument program 
and are making important improvements in their own 
curricula. It is a matter of training the music 
education students to have a broader frame of reference, 
to train these students to be music educators rather 
than band promoters and teachers. Colleges and 
universities have assisted many stringed instrument 
programs. 
The inelastic schedule in the smaller high 
schools might be alleviated by having band and orchestra 
alternate rehearsal or by having a few students double 
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in stringed instruments. 
The lack of a stringed instrument program, 
because of the present music director's heavy schedule, 
has been alleviated in some instances by the employment 
of a stringed instrument teacher for several schools 
in a district or county. 
We must build a solid foundation of stringed 
instrument players in the grades in order to insure a 
continuing progrem in the high schools. 
An orchestra can be the ultimate of music 
performance. With the development of good orchestras, 
the development of bands and their performance levels 
are bound to be raised. 
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APPENDIX 
Of the questions asked on the questionnaire 
which could be answered Yes or No, I have prepared a 
table below to show more clearly the percentages. 
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I I I-Q,u~e-s_t_i_o_n-------------,-Y-e_s_"l',-N-o-... ,-U-n_d_e_c_i_d_ed--:-1 
,-------------------+-------------+ I 4. Do you have charge of both, 
~ elementary and high school , 







I 5. Have you had a:n:y training I l 
I for teaching strings? : 60 5 ' : , ______________________ . ____ . ______ : 
I I 
I 6. Do you feel that you have 1 • \ 
I had adequate training to 1 1 • \ 
I teach strings? '31 , 32 • 2 i 
I ' \ 
I 7. Do you play a stringed 1 , 'Good Well l 
I instrument? 1 32 • 33 ' 3 29 ' 
' ' I I 1-----------------------,---------+ 
I 8. Do you have an orchestra an~ , l 
I string program in your , 1 \ 
I school system? • 2 1 63 , \ 
I 
I 
a. School schedule I 4Q I 
b. Your schedule I 36 I 
I 
o. Your professional 1 1 , I 
training 1 14 1 I ----------------""------------, I d. School administration , 12 1 I 
f e. Music department budget, 20 : 1 f 
,------------------+----,=---~,------1 
I f. School enrollment too , 
1 
.~ 
small , 20 1 
\ I I 
\ I l l g. Lack of interest , 44 
1 
\ 
\ I I I 10. Would you be interested in• , J 
I starting a string program,' 
1 1 , all factors being , , • 
I 4 4 I , favorable? , 1 20 , I 
: ' ' l 11. Would you be interested in' 1 \ 
I' ' \ attending a clinic or work- 1 
II I \ shop on organizing public 1 1 : ' \ , ~9hog1 erchestrasz ai , 31 ' a 
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SCHOOLS WHICH DID NOT ANSWER QUESTIONNAIRE 
Altamont 
Argenta 
Beecher C1 ty 
Bement 
Bethany 
Blue Mound 
Broadlands 
Brownstown 
Charleston 
Dieterich 
Farina 
Farmer City 
Flora 
Georgetown 
Henning 
Homer 
Hutsonville 
Kinmundy 
Louisville 
Mt. Zion 
Maroa 
Marshall 
Mattoon 
Neoga 
Newman 
Noble 
Oakland 
Paris 
Potomac 
Ridge Farm 
Scottland 
Shelbyville 
Stewardson-Strasburg 
Teutopolis 
Tolono 
Witt 
